This paper explores the effect on pair-task performance of test-takers' familiarity with their partner. O'Sullivan (2000a), like McNamara (1996), sees test performance as being affected by a number of factors, related to the test-taker, the interlocutor and the task. Evidence from the psychology literature, and anecdotal evidence from language learners and teachers, suggests that familiarity with one's partner in an interactive task might positively affect performance, although in the only published study to date, Porter (1991a) found no evidence to support this hypothesis.
I Introduction
Recent research in the area of language testing has highlighted the importance of the effects of test-taker characteristics on candidate performance in tests of language pro®ciency (Kunnan, 1995; Purpura, 1998) . These studies focused on the effect of characteristics such as education level, exposure to the target language, motivation and monitoring, and found evidence which suggested that these characteristics can account for variability in test performance.
Learner acquaintanceship and OPT pair-task performance
While these studies have added to our knowledge of language testing validation in theory and in practice by highlighting the importance of variables within the test-taker which can affect performance, there are a number of aspects of pro®ciency tests that remain little explored, not least those elements which purport to examine spoken performance. McNamara (1996: 86) suggests that` [A] weakness of current models [of communicative competence] is that they focus too much on the individual candidate rather than the candidate in interaction.' This criticism highlights shortcomings in those studies mentioned above, and others in which the language of the interaction was explored without attention being drawn to the relationship between the participants (see, for example, Lazaraton, 1992; 1996; Ross, 1992; Ross and Berwick, 1992) . McNamara goes on to suggest a model with which he attempts to de®ne the relationship between pro®ciency and performance. This model, shown in Figure 1 , highlights the complexities involved in obtaining reliable and valid measures of a candidate's spoken pro®ciency.
In alluding to the potential effect on performance of qualities of the interlocutor`relative to the same qualities in the candidate ', McNamara (1996: 86) is echoing Porter's (1991a) suggestion that, what he referred to as`affective factors' may be responsible for systematic and signi®cant variation in the linguistic performance of test candidates. While McNamara (1996) essentially argues for a move towards a more socio-interactional view of performance, O'Sullivan (2000a: 277) suggests that it might best be viewed from what he refers to as a sociocognitive perspective, in which the cognitive processing of certain kinds of information is recognized as being socially driven (for evidence of empirical support for this approach to cognitive processing, see Channouf et al. 1999) . Within this perspective, O'Sullivan, like McNamara, sees test performance as being affected by a number of factors, related to the test-taker, the interlocutor and the task. Performance is therefore affected by the individual testtaker's affective reaction to particular characteristics associated with these factors.
There have been a number of studies which looked at the effect on performance of a number of variables associated with the interlocutor; for example:
· age: O'Sullivan, 1995; O'Sullivan and Porter, 1995; Buckingham, 1997 ; · interaction style: Porter and Shen, 1991; · language level: Iwashita, 1997; · personality: Porter, 1991a; Berry, 1997; · sex: Locke, 1984; Porter, 1991a; 1991b; Porter and Shen, 1991; O'Sullivan and Porter, 1996; Berry, 1997; Buckingham, 1997; · status: Porter and Shen, 1991. However, there has been just one attempt to explore the effect of interlocutor acquaintanceship in an oral language testing context. Porter (1991a) , in a study in which 13 Arab learners were examined by known and unknown interviewers, found no evidence to support his hypothesized interlocutor-acquaintanceship effect. However, on re¯ection we might not expect that such an effect would be manifested (to a`measurable' degree) in an inherently unequal interaction such as an interview (van Lier, 1989; Young and Milanovic, 1992) .
Anecdotal evidence, garnered from sources such as language teachers/testers and from language learners/test-takers, suggests that familiarity with one's partner in an activity which involves interaction on a language elicitation task might positively affect performance on that task. Although this phenomenon has yet to be examined in a language testing situation, it has been the focus of work in the area of psychology, where it has been suggested that the spontaneous support offered by a friend positively affects anxiety and task performance under experimental conditions (Sarason and Sarason, 1986; Lindner et al., 1988; Matsuzaki et al., 1990; Matsuzaki et al., 1993) . Even though these studies employed a highly`experimental' design in that all participants were wired to machines which measured physiological changes indicating the presence of anxiety ± a methodology which might not ®nd ready acceptance in EFL research ± the implications of the results for language testers are clear. These studies suggest that where a candidate is paired with a person considered to be a friend, they will be expected to perform better than when their partner is a stranger.
distribution.

II Hypotheses
The central hypothesis
The focus of this study is therefore on the effect of acquaintanceship on linguistic performance in paired interactions. The ®rst hypothesis being tested states that:
In a language test involving paired interaction, candidates will achieve signi®-cantly higher ratings (a , .05) when working with a partner with whom they are acquainted.
There are a number of ways in which linguistic performance has been studied. These can essentially be seen as being either qualitatively or quantitatively based. In the former, transcripts of the interactions are examined for evidence of particular linguistic characteristics or features, while in the latter the focus has been on the`measured' performances (i.e., on the scores awarded for a performance). The rationale for employing these approaches is quite different. Analysis of the speci®c type of language employed by interlocutors can add signi®cantly to our knowledge of the nature of communication processes within the different tasks employed in oral pro®ciency tests (OPTs). This knowledge ultimately bene®ts all stakeholders in the test, allowing for improved candidate preparation, more reliable and appropriate tasks, and more reliable scoring. In the eyes of the candidate, and one might presume of the test-user, while all of the above may be interesting, at least on a theoretical level, of more immediate concern is the outcome of the interaction in terms of the score achieved by the candidate. It is therefore as necessary and as valid to explore the effect of a variable on the measured outcome of an OPT as it is to look at its effect on the speci®c language employed during the test. For this reason this study focuses primarily on the scores learners achieve for their performances, although, in recognition of the importance of qualitative data in this type of research, the language of the interactions will also be the subject of inquiry.
There have been a number of studies which have shown that the grammar of a learner's interlanguage varies under different task conditions (Shohamy, 1983; Foster and Skehan, 1996; Mehnert, 1998; Ortega, 1999) . All have, in their different ways, provided evidence of the existence of variability in linguistic accuracy which appears to be associated with variation in task performance conditions. These results are important in light of McNamara's (1990: 63±64) contention that in the Occupational English Test (OET), which had been speci®cally designed so that`grammatical accuracy was downplayed', raters were most heavily in¯uenced by`features of accuracy'. McNamara (1996: 218) further suggests that in the context of the OET`It distribution.
seems . . . that a rater's perception of the grammatical and lexical accuracy of a candidate's performance is the most signi®cant factor in the allocation of the candidate's total score.'
It is therefore not unreasonable to surmise that where a signi®cant difference in measured performance is observed when a candidate performs under different test conditions, it is possible that this can be traced to variation in the grammar of the language of their performance. This notion of the pivotal role of grammar in in¯uencing overall ratings is further supported in the literature by studies such as Wilds (1975) and Raffaldini (1988) .
Therefore, in addition to examining the central hypothesis, as described above, this study explores the grammatical production of the test candidates in terms of accuracy and complexity. The following operationalizations of the terms grammatical accuracy and complexity, suggested by Foster and Skehan (1996: 310) , were adopted:
Grammatical accuracy: The percentage of error-free clauses (maximum value of 1): Where an error-free clause was de®ned as` [A] clause in which there is no error in syntax, morphology, or word order. Errors in lexis were counted when a word used was incontrovertibly wrong. In cases of ®ne decisions of appropriacy, no error was recorded.' Grammatical complexity: Total number of clauses divided by total c-units (minimum value of 1): Here clauses/c-units are de®ned as being`either a simple independent ®nite clause or a dependent ®nite or non®nite clause. A cunit is de®ned as each independent utterance providing referential or pragmatic meaning. Thus, a c-unit may be made up of one simple independent ®nite clause or else an independent ®nite clause plus one or more dependent ®nite or non®nite clauses.'
Related hypothesis
In addition to the stated hypothesis, a group of related hypotheses are also tested. The ®rst of these hypotheses focuses on the same effect as in Hypothesis 1, but here the emphasis is on the language generated in the interaction, and is examined through a qualitative analysis of transcripts of the interactions. Hypothesis 2 is:
In a language test involving paired interaction, candidates will perform signi®-cantly better (a , .05) in terms of grammatical accuracy and complexity when working with a partner with whom they are acquainted.
Since the principal focus of this article is on the interlocutor-as-testtaker, it was decided to include the sex-of-interlocutor variable in this study as a moderating variable. This was done in order to explore the effects of the variable in the context of a pair-work task, where the relationship between the interlocutors is very different to that found distribution.
in an interview. With this in mind, a further pair of hypotheses, based on the results of Berry (1997), Buckingham (1997) and O'Sullivan (2000b) ± who report signi®cant sex-of-interviewer effects ± is proposed. Hypotheses 3 and 4 are, respectively:
In a language test involving paired interaction, candidates will achieve signi®-cantly higher ratings (a , .05) when working with a partner with whom they are acquainted, but this result will be confounded by a signi®cant (a , .05) sex-of-interlocutor by acquaintanceship interaction effect.
In a language test involving paired interaction, candidates will achieve signi®-cantly higher measures of grammatical accuracy and complexity (a , .05) when working with a partner with whom they are acquainted, but this result will be confounded by a signi®cant (a , .05) sex-of-interlocutor by acquaintanceship interaction effect.
III The study
Participants
The participants for this study consisted of a group of 32 Japanese university students (24 women and 8 men, aged 20 to 22) from two institutions in the same city (8 men and 8 women from one and 16 women from the other). The pro®ciency levels ranged from approximately 475 to 550 on an institutional form of the TOEFL. Each participant performed two interactions, one with a friend from their own university, and another with a person who was not known to them.
The make-up of the groups highlights a limitation in the study. Since it was not possible to form two groups similar in terms of sex and language level-of-interlocutor balance, it was necessary to employ one women-only group and one mixed group. This meant that it was possible to collect only the pairings marked with a 3, indicated in Figure 2 . It was therefore decided that only the interactions on the left hand side of the matrix, involving 24 students (18 women and 6 men), would be included in the ®nal analyses. This meant that the participants could be divided into two groups whose performances could be compared. The pro®le of the two groups is shown in Table 1 .
Tasks
The students were asked to participate in two pair-work activities, one with a friend and one with a stranger. Each activity set consisted of three tasks, personal information exchange, a narrative based on a set of pictures and, ®nally, a decision-making task. The tasks, based on the format proposed by Skehan and Foster (1995: 306) were designed to require students to perform under a range of conditions.
The Personal Information Exchange (PIE) task required the students to speak to their partner about a topic relating to their university life. An example of this was`Please tell your partner what were your ®rst thoughts when you started at university.' The information to be exchanged was considered to be quite personal, although non-threatening, and was not expected to overly challenge the students cognitively. It was expected that this would result in the students' focusing more on the accuracy of their language than on the content, while the language was expected to be more monologic than interactive in nature.
With the Narrative task, students were given a short, four-part comic strip from the Calvin and Hobbes series. The strips were chosen because the originals contained little or no dialogue (where some dialogue existed it was removed ). They were then asked to narrate a short story based on the cartoon strip to their partner. This task was designed to provide the students with an opportunity to create a story from a limited visual source and was expected to be more cognitively challenging than the PIE task in that it involved the student working with a topic which was not of their own choosing. Although the task was guided, students had the freedom to take it in any direction they liked. The resulting language was expected to be less formally accurate than the ®rst task, as students concentrated distribution.
more on the content of the response rather than on the language, although, again, a monologic output was expected.
The Decision Making task was based on letters sent to a magazinè agony aunt' in which the writer outlined a problem for which they were seeking advice (Appendix 1). Both students in the dyad were given the same letter to read and were then expected to come to an agreement on what advice to offer the writer. This task was expected to be the most cognitively challenging as the topic was quite clearly out of the control of the students. It was also expected to involve a degree of negotiation and compromise. The expectation here was that language accuracy might be affected as the students focused more on their response to the task ± as the situations did not have clear-cut solutions ± while the output was expected to be more interactive in nature.
The decision to include these three task types was based on the suggestions in the literature (for example, Skehan and Foster, 1995; Foster and Skehan, 1996) and personal experience in other test situations that different task types tend to result in different levels of performance. Thus, a single score awarded for performance on all three tasks would more accurately re¯ect the pro®ciency level of the student than a score awarded on a test consisting of a single task.
Data collection
All data collection was performed over a two-day period at one of the two universities. The decision to hold all interactions at one institution was purely pragmatic, and was in¯uenced by room and time requirements and transportation of equipment and students. The interactions were performed in a pair of rooms not normally used by students from the host institution, in order to reduce any setting effect to a minimum. All interactions were audiorecorded and videorecorded.
Trained raters, with extensive experience in teaching and testing in Japan, were asked to score the performances from the video tapes. Raters were ®rst standardized using recordings from an earlier pilot study. This involved different participants, though at a similar language level, and the same tasks. The scale used ± the First Certi®cate in English (FCE) from the University of Cambridge Local Examination Syndicate (UCLES) ± combines a Holistic measure (0 to 5, with written descriptors at levels 1, 3 and 5) and a four-element Analytic scale (Grammar and Vocabulary, Discourse Management, Pronunciation and Interactive Communication), with similar divisions to the Holistic scale. All performances were scored twice, with one rater using the Holistic scale and the other using the Analytic. To calculate the ®nal distribution.
score for an individual performance the score on the Holistic scale was added to the total awarded for the Analytic scale.
For the ®nal part of the study ± the analysis of the language ± part of the interactions were transcribed, using the audio and video recordings (see Section 4 below).
Data analysis
The data generated by the scores awarded for the performances were analysed using ANOVA, with a follow-up t-test to indicate the direction of any signi®cant differences which might be attributable to membership of Group 1 or 2.
For the purposes of this study the performances on the ®nal task (Decision Making) were transcribed, analysed and coded for clauses, error free clauses and c-units. The decision to transcribe only the ®nal task was made as it was observed in a preliminary study that this ®nal task generated a far greater number of opportunities for interactive communication than either of the other two. This decision, when coupled with the fact that all performances were awarded a single score, and not rated by task, means that direct comparisons between the two analyses (of the scores awarded and of the actual language) should not be made.
IV Results
Measured language
All of the participants performed with a friend of the same sex, while 8 performed with a male stranger and the remaining 16 with a female stranger. The results of a repeated-measures ANOVA indicated there was no signi®cant between-subject effect, suggesting that there was no difference between the two groups when they were paired with a same-sex friend. The tests of within-subject contrasts, from the same analysis, are shown in Table 2 and suggest that there is a difference in performance on the overall scores awarded under the two conditions (`Ratings' in the table). Where the participants are paired with a friend the resulting measured performance is signi®cantly superior to when their partner is a stranger. When the rating scale criteria were analysed with a repeatedmeasures ANOVA, it was found that this pattern of results was to be found on all criteria of the rating scale. Table 3 , which summarizes the analyses, con®rms that the raters awarded superior scores to students when they were paired with a person they considered a friend. In addition, it is clear that in the interactions with strangers, the sex of the stranger does not signi®cantly affect the score awarded. No interaction effect between the variables was observed for any of the criteria.
The means comparison table (Table 4) suggests that the performance of Group 2 participants was signi®cantly poorer with a male stranger, while the Group 1 members' performances were not statistically different under the two conditions. It is likely that the larger group (Group 1) in¯uenced the overall analysis re¯ected in the ANOVA. In some ways it is surprising not to ®nd a stronger sex-ofinterlocutor effect, as this had been reported in earlier studies (see, for example, O'Sullivan and Porter, 1996; Berry, 1997) while sexrelated power/dominance relationships in Japanese society have also been well documented (Nakane, 1970; Sugiyama Lebra, 1976; Hendry, 1987) . These sources suggest that in a paired interaction the woman adopts a more submissive role, allowing the man to dominate the interaction. Although it was not observed here (as was con®rmed by a review of the video tapes and transcripts), there nevertheless appears to be at least some evidence of a trend towards a sex-ofstranger effect.
A review of the raw data (see Appendix 2) shows that a similar pattern of scoring was observed in 18 of the 24 cases, with 2 students scoring the same for both interactions, while 4 scored higher when paired with a stranger. Two additional points should be made at this stage: 1) 25% of the women who interacted twice with women (4 out of 16) achieved a higher score in their interaction with a stranger, while none of the eight women who interacted with a male stranger scored higher in that interaction. 2) While the differences are of statistical signi®cance, they are relatively small in terms of the number of points awarded out of a maximum of 25 (the mean differences are 1.3 female-friend± female-stranger; and 1.8 female-friend±male-stranger), although these ®gures represent values of approximately 5% and 7% of the total range respectively. The implication that there may be a trend towards a sex-ofinterlocutor effect contrasts with the results reported by McCormack (1993: 72) , who observed that her female (Japanese) subjects did not, as predicted, defer to their male peers in small group discussions. Instead, they tended to dominate the interaction in terms of taking more and longer turns and taking responsibility for inclusion of other group members (including men).
It can be concluded from this part of the study that there appears to be quite strong evidence in support of Hypothesis 1 (that female participants achieve signi®cantly higher scores when paired with an acquaintance) although not of Hypothesis 3 (that the sex of the acquaintance would signi®cantly in¯uence this score). We can therefore say that within the Japanese context, female students participating in this type of paired task activity gain a signi®cant advantage when their partner is seen by them as a friend.
The language of the interaction
In order to explore the effect on the complexity of the language of the participants under the two different conditions, the transcription data were coded and the ®gures for grammatical accuracy and complexity were then calculated and analysed using ANOVA. The results
distribution.
288 Learner acquaintanceship and OPT pair-task performance for both complexity and accuracy indicated that there were no signi®cant between-subject effects. The tests of within-subject contrasts, shown in Table 5 , suggest that there was no signi®cant change in the subjects' grammatical complexity. This is not an unexpected result in light of the suggestion by Skehan and Foster (1995: 181) that complexity is typically associated with risk taking, something we might not expect to see in this type of situation. Similarly, in a test, particularly where the test-taker realizes that the stakes are high, we would expect students to be conservative in their language use. Rating scales typically re¯ect this expectation where descriptors used in categories for grammar abound with statements such as`Grammar is mostly accurate. Only minor errors occur' or`Few errors with no patterns of failure.' There is rarely any mention of the relative complexity of the grammar. It is also possible that the language level of the participants in this study was too low for any profound differences to become apparent under the conditions observed here. It is possible that this aspect of a learner's language will signi®cantly vary only when the learner has reached a level of pro®ciency higher than that of the students who participated in this study.
In contrast to the results for linguistic complexity, there are greater and more signi®cant differences in terms of formal accuracy. These changes are interesting because there appears to be a signi®cant sexof-interlocutor by accuracy effect, as can be observed from the results presented in Table 6 . This indicates that the sex of the stranger has a signi®cant effect on the accuracy of the language produced. The accuracy of those students who interacted with male strangers deteriorated while that of the students who worked with a female stranger improved (see Table 6 ). This is an unexpected ®nding, particularly in light of McNamara's (1990: 63±64) suggestion that raters are most affected by accuracy, since the earlier analysis of the scores awarded (admittedly for the entire test) resulted in lower scores being awarded to students for their interactions with strangers. Table 7 shows that there was a signi®cant difference in accuracy between the two groups in their interactions with friends (all samesex) ± this was unexpected as the subjects were placed in the groups randomly ± and with strangers, although here the effect is in the reverse direction. When the ®gures are compared horizontally we can see that the only one to reach signi®cance (p , .05) is for the Group 1 comparison for accuracy (the size of Group 2 means that even though there is a greater mean difference, this does not reach signi®cance). The raw data indicates that 19 of the 24 subjects involved in this part of the analysis followed the pattern indicated in Table 7 .
A number of things can be said about these results. First, they do not re¯ect the ®ndings of the earlier portion of the study, where there was clear evidence that a student worked better (in terms of scores achieved) when his or her partner was a friend and that the sex of that friend was not signi®cant. There is a clear interaction observable in the means table for accuracy (Table 6 ), but not for complexity (Table 5) . We can therefore say that there is limited support for both Hypotheses 2 and 4, which state, respectively, that there will be signi®cant differences in linguistic performance (in terms of accuracy and complexity) and that there will be an interaction between acquaintanceship and sex-of-interlocutor. We might expect that the female Japanese students will not only concede dominance over the interaction to their male interlocutors but will also alter their language to avoid disturbing the culturally de®ned equilibrium of the interaction. In other words they will not want to be seen to be superior to their male partner. This interpretation is certainly supported by the signi®cant fall in the mean number of clauses found in the interactions with strangers. While the mean number of communication units appears, on the surface, to contradict the above interpretation, there is a signi®cant fall when the stranger is a woman and a slight (though insigni®cant) rise when the stranger is a man (see Table 8 ). This ®nding suggests that these interactions constitute a less grammatically complex language.
V Conclusions
This study suggests that familiarity with one's partner tends to affect performance on pair-work language elicitation tasks. The results indicate that signi®cant differences in measured performance (p , .05) occur when female Japanese students of English engage in one-toone interactions with friends and strangers, and that these differences may well be accentuated by the sex of the stranger.
The ®ndings relating to the accuracy of the language are also of interest. While it should be recognized that grammatical accuracy is just one aspect of overall linguistic performance, and that the method employed in measuring it is not infallible, the evidence presented here certainly suggests that accuracy is affected by the interlocutor, or at least by the affective reaction of the candidate towards his or her interlocutor. In this sense, one aim of the present study ± i.e., to provide empirical evidence of signi®cant change in the language of test candidates ± is met. What is not explained by these results is the distribution. difference in effect on the language of the candidates. While variability was hypothesized, it was thought that superiority in performance when interacting with a friend would be seen in all cases, and that this superiority would be seen in both the scores awarded by the raters (which it was) and in the speci®c language employed by the participants (which it was not). The results of the analyses of the accuracy of the language used in the different interactions indicate a sex-of-interlocutor effect, thus suggesting that there is an interaction between the variables in this study. While we can rationalize the lack of variation in the complexity of the language under the two conditions ± since complexity is associated with risk taking, something we do not readily associate with the formality of interactions performed under test conditions ± it is more dif®cult to explain the apparent sex-of-interlocutor effect on the accuracy of the language of the learners. While accuracy is normally associated with formality (Skehan and Foster, 1995: 181) , in this case we cannot claim that the interaction involving two friends is more formal than the one involving two strangers. Since it was observed that accuracy in fact improved to a statistically signi®cant degree when female learners interacted with female strangers, while it worsened (although not to a statistically signi®cant degree) when the stranger was male, we can hypothesize that the sociocultural norms of interaction, certainly in the Japanese context, contribute signi®cantly to variability in performance.
Thus, while the results of this study may not be readily generalizable outside of the Japanese context, they certainly suggest that a testcandidate's degree of acquaintanceship with his or her interlocutor as well as the sex of that interlocutor, relative to that of the candidate, represent a set of variables whose effect on performance is both predictable and signi®cant within that context.
While these results appear to add support to the evidence that exists in the literature on second language acquisition, which suggests that learners vary their language when interacting with familiar or unfamiliar speakers (Plough and Gass, 1993; Tarone and Liu, 1995) , they contradict the ®ndings of Porter (1991a) , who found no such evidence. However, differences in the ethnic background of the subjects in the study reported here (Japanese) and in that of Porter (Arab) suggest that the effect on performance of this variable may be culture speci®c.
Despite its limitations, the results of this study con®rm that any test format that employs tasks requiring interaction between individuals is in need of rather urgent and extensive study. The research agenda implied appears to require a multi-faceted approach which, in distribution.
terms of the variable`characteristics of the interlocutor' alone might incorporate: 1) a larger scale examination of the variable under scrutiny here (taking into account a measure of the speci®c linguistic performance and the rated performance ); 2) a similar approach to other variables proposed in the literature (personality, status, language level, sex and age) and an exploration of additional, as yet unexplored, variables (such as, for example, relative cultural background); 3) a closer look at how these variable might interact to affect performance in previously unhypothesized ways; 4) an investigation into the interlocutor as a characteristic of task dif®culty.
These objectives cannot, of course, be taken out of the context of the other variables associated with performance and pro®ciency. Taken together, these studies will lead to a clearer understanding of both concepts and will allow testers to de®ne more completely the constructs upon which tests of performance are based. 
